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Higher Education Institution (HEI): 

Erasmus Centre for Management Development in 
Health Care (Erasmus CMDz) 
Rotterdam (Netherlands) 
 
Master programme: 

Executive Master of Health Business Administration 
 
Awarding Institution: 

Erasmus University Rotterdam (EUR) 
Rotterdam (Netherlands) 
 

Qualification awarded on completion: 
Master of Health Business Administration (MHBA) 

 
  



Brief description of the study programme: 

The Master of Health Business Administration programme provides managers in the health 
service and welfare sector with strategic business administration competencies and in-depth 
sector-specific knowledge. Students develop management, financial, health operations, and 
networking competencies on a strategic level and adapt and improve their personal value 
system as well as leadership style and managerial effectiveness. The MHBA is an executive 
programme and targets professionals who are in strategic positions in their organisations. 
 
Date of opening the procedure: 

17 December 2012 
 
Date of filing the self-assessment report: 

28 November 2013 
 
Date of the site visit: 

14 & 15 January 2014 
 
Type of accreditation: 

Re-accreditation 
 
Type of Programme: 
Postgraduate 

 
Intended length of programme: 

4 semesters 
 
Mode of study: 

Part-time 
 
Initial start of the programme: 

June 2003 
 
Programme cycle starts in: 

June 
 
Student intake:  

22 per year 
 
Planned number of parallel groups: 

One 
 
Number of ECTS points assigned to programme: 

60.5 
 
Hours (workload) per ECTS point: 

28 
 
For re-accreditation:  

Application rate: 175–200 % 
Utilisation rate: close to 100 % 
Success rate: > 90 % 
Average study duration: 4 semesters 
Numbers of first-year students: 22 
Percentage of foreign students: low 
 



Date of the meeting of FIBAA Accreditation Commission:  

20/21 March 2014 
 
Resolution: 

Re-accreditation of the programme under one condition and for the duration of seven years. 
 
Duration of accreditation:  

21 March 2014 until 31 May 2021 
 
Conditions: 

The institution establishes a procedure for the recognition of prior learning in accordance with 
the Lisbon Recognition Convention (see chapter 3.1).  
 
Project Manager: 

Henning Dettleff 
 
Panel members: 

Prof. Dr. Rainer Sibbel 
Frankfurt School of Finance and Management 
Professor for International Health Management 

Dr. Jean-Pierre Izaac van der Rest 
Hotelschool The Hague 
Professor & Director, Research Centre 

Jacqueline Santbergen 
Senior Executive Manager in Healthcare 
Board Member of “Zin in Jeugdzorg”, Supervisory Board Member of “De Lichtenvoorde” 

Mussa Keaei 
University of Maastricht 
Student of Healthcare Policy, Innovation and Management (M.Sc.) 

 



© FIBAA Accreditation Report Page 5 

Summary 

The panels’ assessment takes into account the self-assessment report, the results of the on-site visit 
and the institution’s comments on the preliminary assessment report.  
 

The Master of Health Business Administration programme offered by Erasmus Centre for 
Management Development in Health Care (Erasmus CMDz) substantially fulfils the FIBAA 
quality requirements for Master programmes. The programme can be re-accredited by the 
Foundation for International Business Administration Accreditation (FIBAA) under one 
condition. It is in accordance with the European Qualifications Framework, has a modular 
structure, has been assigned ECTS points and leads to the academic degree “Master of Health 
Business Administration” (MHBA). The degree is awarded by Erasmus University Rotterdam 
(EUR). 

 
The panel members identify a need for improvement regarding the regulations on recognition 
of prior learning. They recommend the accreditation on condition of meeting the following 
requirement:  
 
The institution establishes a procedure for the recognition of prior learning in accordance with 
the Lisbon Recognition Convention (see chapter 3.1). 
 
Proof of meeting this requirement is to be supplied by 21 December, 2014.  
 
The panel members also identify several areas where the programme could be further developed. They 

recommend 

 

• to constantly reflect the most recent issues and to implement them in the programme 
whenever possible (see chapter 1.1); 

• to reflect possible consequences of cost-cutting measures in the healthcare sector on the 
institution’s strategy (see chapter 1.2); 

• to continue to integrate the international dimension of healthcare management and to 
integrate the role of intercultural management and service delivery in healthcare (see 
chapter 1.3 and 3.3); 

• to define a minimum requirement of professional experience in the healthcare or welfare 
sector (see chapter 2); 

• to stress even more the links between the different subjects that are taught in the 
programme (see chapter 3.1); 

• to adjust the overall workload of the programme to a whole number (see chapter 3.1); 

• to adjust the examination regulations in a way that role conflicts for the programme 
directors do not emerge (see chapter 3.1); 

• to lay down the feedback practice on assignments as part of the didactic concept of the 
study programme (see chapter 3.1); 

• to clarify the relation between the grading of the master thesis and its defence (see chapter 
3.1); 

• to reflect if module 5 might better be placed more in the beginning of the curriculum and if 
issues of healthcare finance might be strengthened (see chapter 3.2); 

• to always use the name “MHBA” for the programme (see chapter 3.2); 

• to make more use of scientific literature and to pay careful attention to the scientific quality 
of the master theses (see chapter 3.2 and 4.4); 

• to use oral presentations more frequently as a format of examination and to explore how 
the didactic concept for these courses could be updated and enriched by innovative 
elements (see chapter 3.2 and 3.5); 

• to strengthen the development of negotiating and public-speaking skills (see chapter 3.4); 

• to nominate experts from other sectors for the Advisory Board (see chapter 4.2); 
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• to consider further opportunities for alumni to remain in contact among each other (see 
chapter 4.5); 

• to evaluate the students’ workload more in-depth (see chapter 5). 

 

The panel members stress that most of these recommendations do not refer to any quality deficit. As 

becomes clear from the programme’s quality profile, overall quality is high, with regard to many criteria 

even excellent. The above recommendations thus aim at further developing the programme’s full 

potential. The measures which the institution takes in order to implement them are to be considered in 

the context of the next re-accreditation. 

 

As stated, there are many criteria for which the programme exceeds the quality requirements:  
 

• The learning outcomes of the programme are very clearly and plausibly derived from the 
ongoing transformation of the professional field and the qualification needs of healthcare 
experts (see chapter 1.1). 

• The MHBA is well positioned within the institutional strategy and has a very good 
reputation on the labour market (see chapter 1.2). 

• The selection criteria and the admission procedure perfectly ensure that students are 
qualified and highly motivated. The required work experience guarantees a high degree 
of professional expertise in the student body (see chapter 2). 

• The curriculum is very well designed. The choice of topics and the order in which they are 
treated follow a clear line of reasoning. Strong emphasis is put on practical application of 
theories and methods (see chapter 3.2). 

• Generic skills development takes centre stage in the study programme (see chapter 3.4). 

• Guest lectures have a strategic role within the programme (see chapter 3.5). 

• Professional demands are fully taken into consideration in the further development of the 
curriculum (see chapter 3.6). 

• Most of the lecturers are well-known researchers with extensive teaching and research 
experience. The support they offer to students is outstanding, especially the vast 
opportunities for professional coaching (see chapter 4.1). 

• The directors have a strong coordination role and clearly assume all the responsibilities 
associated with running the programme smoothly. Administrative procedures and roles 
are clear and transparent (see chapter 4.2). 

• The Advisory Board discusses and critically reflects evaluation results and opportunities 
for further development together with the programme management (see chapter 4.2). 

• The cooperation of the institution with the professional field is very good. The network 
covers basically the whole healthcare sector (see chapter 4.3). 

• All teaching facilities provide state-of-the-art equipment. A vast range of paper and 
electronic publications is available in the library (see chapter 4.4). 

 
For the overall assessment please refer to the quality profile at the end of this report. 
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The Institution 

The Master of Health Business Administration (MHBA) is offered by the Erasmus Centre for 
Management Development in Health Care (Dutch abbreviation: Erasmus CMDz). Erasmus 
CMDz is a privately funded company which offers post‐academic education on policy and 
management in healthcare. It is a subsidiary of EUR Holding BV, an organisational entity of 
Erasmus University Rotterdam (EUR). Like other companies owned by EUR Holding BV, it is 
active in the field of contract research, contract education, and knowledge valorisation. 
 
Within the academic structure of EUR, Erasmus CMDz is part of the Institute of Health Policy 
& Management (Dutch abbreviation: iBMG), which has around 180 employees and around 800 
students. The director of education of iBMG is at the same time member of the Supervisory 
Board of Erasmus CMDz. iBMG was established in 1982 as an institute of EUR’s Faculty of 
Medicine and Health Sciences (Dutch abbreviation: FGG). However, it has been enjoying an 
independent status within the university since its early days as the Dean of the FGG has 
delegated most of his responsibilities for iBMG to a Vice‐Dean who is recruited and appointed 
by iBMG. The Vice-Dean is chair of iBMG’s management team; the other team members are 
the director of education, the director of research and the managing director. iBMG offers e.g. 
a master programme in Health Economics Policy & Law (HEPL) and one in Health Care 
Management (HCM). The Accreditation Organisation of the Netherlands and Flanders (NVAO) 
accredits its study programmes. iBMG also has six research groups: Health Care 
Management, Health Economics, Health Law, Health Care Governance, Social Medical 
Science and Health Insurances. The quality of iBMG’s research was confirmed by the results 
of the last research visitation where it scored ‘very good’ to ‘excellent’ (4.5 on a 5‐point scale). 
 
Since its foundation in 2003, Erasmus CMDz has cooperated with the Dutch association of 
health care directors (NVZD), whose professorial chair is situated at iBMG. iBMG and NVZD 
together founded Erasmus CMDz. Representatives of both organisations participate in the 
Supervisory Board of Erasmus CMDz. 
 
The mission of Erasmus CMDz is to update and adapt the managerial knowledge, skills and 
vision of its target group to the ongoing transformation of the healthcare sector. In the 
Netherlands this sector includes primary, secondary and tertiary care, social services and 
welfare institutions. Erasmus CMDz offers a portfolio of advanced educational programmes 
that address managerial responsibilities and challenges in the Dutch healthcare sector. Most 
of them can be characterised as management development programmes. The programmes 
are developed in close cooperation with the sector. They are open to board members and 
those directly reporting to them, as well as to directors of health insurance companies, 
professionals with managerial responsibilities and senior government officials working in the 
healthcare sector. Among these programmes, the Master of Health Business Administration is 
the only one leading to an academic degree. Erasmus CMDz also conducts its own research 
programme on management in healthcare. 
 
Further development of the programme, implementation of the recommendations from 
previous accreditation, statistical data and evaluation results  
 
The MHBA is offered since 2003. It was first accredited by FIBAA in 2009 until end of May 
2014. After accreditation, the programme was gradually developed further – on the one hand, 
by following‐up the obligations and recommendations of the peer‐review report, on the other 
hand, as a result of continuous evaluation of the context, input, processes and outcomes. 
 
Accreditation in 2009 was granted under three conditions. They concerned the degree title, the 
admission criteria and the European Credit Transfer System (ECTS) grades. The following 
changes were made in order to adapt the programme to international quality standards: 
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• The institution considers the programme to generally meet the European MBA Guidelines. 
At the same time, the degree title should reflect the specificity of the programme, which is 
clearly focused on the healthcare sector. EUR, FGG, iBMG and Erasmus CMDz thus 
unanimously decided to change the degree title into “Master of Health Business 
Administration”. This title is awarded from 2011 on. 

• The institution established admission criteria in the examination regulations. This condition 
was even met before June 2009. 

• The institution found it difficult to establish an ECTS grading system in the early days of 
the study programme due to the limited class size of only 22 students in each cohort. After 
the amendment of the ECTS User Guide in 2009 the programme now reports on the 
statistical distribution of its scores over the last years. 

 
The programme management also took up several recommendations made by the review 
committee in 2009: 
 

• The panel recommended to strengthen the focus on EU policy. The programme directors 
and the Supervising Board both find it useful for senior healthcare managers to have a 
clear understanding of the impact of the EU on the Dutch healthcare sector, especially the 
impact on health policy and market conditions. Consequently, three modules were revised 
and amended: In Module 1 (“Strategic Management and Marketing”) guest speakers now 
explicitly address the way the EU conditions competition in the healthcare market and 
influences national health policy. In Module 3 (“Financial Management of Healthcare 
Organisations”) the Dutch paying system is reflected from an international perspective. In 
Module 5 (“Dutch Health Service Management in an International and Intercultural 
Perspective”) the destination of the one-week study tour was changed from South Africa 
to Austria and Switzerland in order to embed the topics in an EU perspective. 

• The review panel also recommended to intensify international cooperation and 
partnerships. First of all, a collaboration was established with the Private University of 
Health Sciences, Medical Informatics and Technology (UMIT) at Hall (Austria), which is 
the main partner for organising the study trip to Austria and Switzerland. The programme 
management also cooperates with the European Health Management Association 
(EHMA). As a starting point for more collaboration with Belgian partners, a two‐days 
teaching session in Belgium was recently implemented. 

• In order to strengthen the areas Finance, Qualitative Methods and HRM, Module 3 
(“Financial Management of Healthcare Organisations”) was enlarged from 55 to 70 contact 
hours. The courses on organisational change and on HRM in knowledge‐intensive 
organisations have been revised to profile HRM in the context of strategic change. Labour 
market issues are addressed in the health business environment course. The enlargement 
of the research methodology course made it possible to expand time allocated to 
quantitative research methods relevant in a strategic management context. As a result, 
the overall student workload increased from 1600 hours to 1700 hours. 

• While the review panel recommended establishing an alumni organisation, the alumni said 
they had no need for this. The Erasmus CMDz‐alumni magazine, the annual alumni 
meeting, the informal meetings and the personal contacts with the programme directors 
are judged as adequate to network together, to feed the programme staff with their views 
and experiences and to be kept informed about new developments in the sector. 

 
In order to keep the programme aligned to its context, the programme management also 
adapted the strategy module to reflect recent developments towards integrated care and the 
recent involvement of municipalities in long‐term care. More attention is now spent on network 
and supply chain strategies. 
 
The programme management also uses statistical data to monitor important performance 
indicators. The following results were withdrawn from them for the period 2009–2013: 
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• The annual number of applications vary between 39 and 45 over a five‐year period. This 
level is consistent with the level in preceding years. The acceptance rate varies from 69 % 
in 2013 to 85 % in 2009 and 2011. This high number is due to transparent communication 
of admission requirements on the website and effective pre‐selection. Up to three students 
per cohort did not have a first degree when entering the programme but could prove an 
exceptionally successful managerial career or formal assessment results that demonstrate 
analytical capacities at academic level. None of these admitted students dropped out 
during the study and all of them completed the study in the scheduled two years. 

• About 65 % of all applicants admitted to the programme enrol themselves. The programme 
directors monitor withdrawals for marketing reasons. The MHBA class size is restricted to 
22 students a year. The class size limit has been reached every year, except in 2012 (18 
students). While this is seen as incidental, it resulted in a decision to intensify marketing 
activities. 

• Enrolled students have on average 20 years of working experience when they enter the 
programme, their average age at entry is 46 years. There is a rather balanced participation 
of male and female applicants and enrolled students, however, with substantial annual 
fluctuations, from 32 % enrolled women in 2010 to 59 % in 2011. The representation of 
female senior managers in the programme is disproportionally high compared to the 
amount of women in senior positions in the Dutch healthcare sector. The programme 
sometimes attracts students with a foreign background, especially from Belgium, the 
Netherlands Antilles and Turkey, and Dutch students with working experience abroad. 

• The MHBA has a high success rate: One student dropped out in the MHBA 5 (2007‐2009) 
and one in the MHBA 7 (2009‐2011). Delayed graduation also is very limited: One MHBA‐

5 student has used the third year to finish the programme, as do two MHBA‐9 students at 
this moment. Two MHBA‐6 students stopped three months after the start and made a new 
start in MHBA‐7. In all cases, the delay was caused by serious and unexpected private 
and work circumstances. All other students finished the programme in two years.  

• The distribution of scores over the five ECTS‐classes shows an underrepresentation of E‐

scores. This is a consequence of the programme directors’ philosophy that an E‐score 
represents an underutilisation of learning opportunities. Therefore, in case the 
examination outcome is an E, the score initially is withheld. The student receives extensive 
feedback on his performance. This feedback is combined with an offer to redo the exam 
in order to get more advanced learning outcomes. The programme staff uses the same 
approach in cases of an F‐score. The master thesis is also screened several weeks before 
the defence to see whether the minimum passing score can be obtained. 

 

Appraisal 

The panel members welcome the successful development of the programme over the last 
years. The constant number of applications and the high utilisation rate proof that the 
programme has a good reputation in the professional field. The great majority finish the 
programme within the scheduled period. Recommendations made by the panel in 2009 to 
improve quality have largely been implemented. 
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Programme Description and Appraisal in Detail  

1. Strategy and Objectives 

1.1 Logic and transparency of programme objectives (Asterisk 
Criterion) 

The starting point for the development of the programme objectives is the transformation of 
the Dutch healthcare sector. Six important strategic developments are identified: 
 
1. Change from an exclusively public area towards a public/private hybrid; the locus of 

strategic decision‐making for healthcare organisations thus shifts from the Dutch 
government to the healthcare organisations themselves. 

2. Change from a public budget funding towards a mix of budgets, pay per performance, 
tenders, integrated care funding, and private payments; providers thus become more 
responsible for handling financial risks. 

3. Rising quality and productivity expectations; providers thus need to generate business 
process innovation. 

4. Expansion of the scope of demand beyond restoring health toward supporting quality of 
life; providers thus need to collaborate with other partners and find integrated healthcare 
supply solutions. 

5. Transfer of competencies from the central government and health insurers to local 
authorities; providers thus need to establish relationships with these authorities. 

6. As a consequence, changes in the social, entrepreneurial and professional values of 
healthcare managers. 

 
The Master of Health Business Administration programme provides strategic managers in the 
health service sector with generic strategic business administration competencies that enable 
them to deal effectively with these challenges. Students should develop management, 
financial, health operations, and networking competencies on a strategic level and adapt and 
improve their personal value system as well as leadership and managerial effectiveness. 
These educational needs have been translated in the overall programme objectives: 
 
1. To assist senior strategic managers in the Dutch health sector to oversee, understand and 

evaluate the nature and direction of the transformation of the Dutch healthcare sector 
2. To update and adapt their managerial knowledge, competences and values in a way that 

they can contribute to a front‐running role of their organisation. 
3. To enable them to apply health business administration theory and values in their personal 

management behaviour. 
 
An additional informal programme objective is to facilitate the development of personal network 
relations between students. 
 
The MHBA is an executive programme as the target group members have strategic positions 
in their organisations. Therefore, the programme objectives focus on strategic knowledge, 
competencies and values.  
 

Appraisal:  
 
The panel members find the learning outcomes of the programme to be very clearly and 
plausibly derived from the ongoing transformation of the professional field and the qualification 
needs of healthcare experts. The programme reflects the central challenges of the students’ 
professional environment and translates them into learning outcomes that – once achieved – 
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equip the students with the necessary knowledge, skills and competences to respond to them. 
CMDz intends to create a programme which meets the European MBA Guidelines even though 
it is formally not an MBA programme in the sense that a different qualification title was chosen. 
Extensive feedback from students, alumni and the Advisory Board are taken into consideration 
in the regular revision of the learning objectives (see chapter 4.2 and 5). 
 
The programme is clearly driven by the belief that the personal development of institutional 
leaders is a prerequisite for organisational change. The general objective of the programme is 
thus to reframe the students’ mind-set, to enable them to reflect on their leadership style and 
their way to make decisions. The panel members find it specifically remarkable that even the 
growing demand to form networks with other organisations in the sector has been translated 
into a qualification objective and forms the basis for the deliberate choice for a heterogeneous 
student body that covers all relevant players in the field.  
 
In order to keep the programme continuously up to date, the panel members encourage the 
programme management to also reflect the most recent issues and find a way to implement 
them in the programme. Aspects to consider might be the overwhelming importance of 
financial considerations in the decision-making of healthcare institutions, the role of mergers 
and acquisitions, the implementation of a strategic supply chain and network management, 
and the need for even more innovation instead of just adaptation to the new context. 
 

Quality Ratings Exceptional  
Exceeds quality 

requirements 
Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

1. STRATEGY AND OBJECTIVES           

1.1* Logic and Transparency of Programme 
Objectives 

  X       

 
 

1.2 Positioning of the programme  

The EUR as well as iBMG and Erasmus CMDz aim at achieving academic excellence on a 
national and international scale by providing excellent opportunities for higher education and 
research. This should also be reflected by rankings: EUR as a whole university ranks among 
the top 75 universities worldwide in The Times Higher Education ranking, and iBMG’s 
programmes are qualified as “very good” in the Elsevier survey (2009). In line with this market 
position and Erasmus CMDz’s role within the university, the MHBA programme is positioned 
in the upper segment of the Dutch healthcare management market. The target group consists 
of staff and line managers in strategic positions, on board level or directly reporting to the 
board. 
 
Market research shows that the MHBA has a unique position as an executive study programme 
for healthcare managers as there is no similar study programme in the Netherlands. Other 
institutions rather offer generic MBA programmes with an elective healthcare track, which is 
less specialised than the genuinely sector-specific MHBA. Other unique selling points defined 
by Erasmus CMDz are the customer intimacy, the combination of academic and practical 
knowledge, the vast academic and professional experience of the lecturers, the emphasis on 
personal development, and the heterogeneity of the student group. Students are recruited 
mainly by direct marketing efforts, recommendations by alumni and the institution’s extensive 
network. These efforts are supported by modest advertisement activities in sector‐specific 
management journals and on the internet. 
 
The MHBA does not explicitly aim at boosting the students’ career as they either already have 
final positions on board level or are close to taking that step. Participants rather intend to 
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update their knowledge and competences and to improve their managerial effectiveness. 
However, many alumni switch to other positions (horizontal mobility) or assume board 
positions (vertical mobility) shortly after graduation.  
 
In order to align the MHBA with the needs in the job market, the programme is annually 
evaluated by students and alumni. Results confirm that the programme meets the needs in the 
labour market. The Advisory Board regularly evaluates the fit between the curriculum and the 
demands of the labour market and discusses suggestions made by students and alumni. 
 
Erasmus CMDz had been established by iBMG to offer post‐graduate management training 
for the healthcare sector on a for‐profit basis. Erasmus CMDz thus complements the 
educational offers of iBMG in a field that the university sees as more and more important. The 
decision for assigning executive education to a legally independent company was made solely 
due to the organisational advantages of such a separation. Erasmus CMDz considers the 
MHBA a crucial element in its portfolio since it offers opportunities to disseminate the results 
of research activities to the professional field. It also offers opportunities to strengthen the 
network of Erasmus CMDz and iBMG with the top management of organisations in the 
healthcare sector. The strength of this network is of mutual benefit for the professional field 
and the university. It creates unique research opportunities in the health management field and 
results of this research are fed directly back to senior managers in the sector. 
 

Appraisal:  
 
The MHBA has a clear position in the respective education market. The panel members identify 
one similar programme offered by another Dutch institution; however, they find substantial 
differences in the focus of both, as the MHBA is more geared to practical application of 
management knowledge and focused on healthcare and welfare, while the other one is more 
theoretical and generalist. In this sense Erasmus CMDz has a unique market position with only 
little competition for students, which is also reflected by the stable application numbers. 
However, the education market is rather small and limited by national borders. Hence, the 
success of the programme depends heavily on the further development of the healthcare 
sector. Currently, there is a risk that budgets are decreasing in the Netherlands, so institutions 
might come more and more under financial pressure and cut back budgets for education. The 
programme might subsequently receive fewer applications. The panel members recommend 
that the programme management reflects possible consequences of such a development on 
their strategy, e.g. their intake policy. 
 
The MHBA has a very good reputation on the labour market and has developed a clear brand 
in the field of healthcare. There is clear empirical evidence that the programme has a positive 
effect on the career development of its graduates. The programme is thus seen by (potential) 
students as a good investment in their employability. The programme management uses its 
excellent network into the job market to get feedback and suggestions for improvement.  
 
Lifelong learning and executive education play an important role in EUR’s vision and strategy. 
Even though the MHBA is not offered by the university directly, the creation of a substructure 
obviously aims at better service delivery. As for Erasmus CMDz, all programmes have a strong 
focus on healthcare management and address a broad and differentiated target group. The 
MHBA – as the only study programme that leads to an academic degree – has a unique role 
within the organisation.  
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Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

1. STRATEGY AND OBJECTIVES           

1.2 Positioning of Programme 
          

1.2.1 Positioning of the Programme on 
Education Market     X     

1.2.2 Positioning of the Programme on Job 
Market (Employability of Graduates)    X       

1.2.3 Positioning within HEI's overall Strategy 
   X       

 
 

1.3 International orientation of the programme (Asterisk Criterion) 

Erasmus CMDz is a provider of health management education for top‐level managers in the 
Dutch health sector. There is only very little international mobility of Dutch healthcare 
managers, as healthcare providers have almost no commercial activities abroad, and 
international competitors do not play a major role on the Dutch market. The Dutch healthcare 
sector also differs from other healthcare systems in terms of financing and delivery patterns, 
the degree of political ownership and governance, the role of health insurance and social 
security arrangements and the political reform agenda. Furthermore, cultural and language 
barriers are rather pronounced in healthcare. Because of this outspoken national character, 
international employability of students is not a qualification objective of the MHBA and the 
internationalisation of the student body is no aim of the programme management. 
 
Erasmus CMDz still considers the international orientation to play an important role for the 
MHBA. Firstly, students should be aware of taken‐for‐granted principles and cultural values of 
the Dutch healthcare sector. Knowledge of institutional responses to similar developments in 
other Western countries – like patient safety, healthcare governance, austerity of financial 
resources, long-term care provision, access to healthcare services, user‐friendliness and 
service quality – are seen as an important source of innovation. Students become aware of 
alternatives that can help them to further develop their personal values and managerial view. 
The curriculum thus contains a module on Dutch healthcare in an international and intercultural 
perspective: Students go on a one-week study tour to Austria and Switzerland, get to know 
two different health systems and receive additional information on other European health 
systems, like the German and the Italian one. Another two‐days class meeting is programmed 
in Belgium and contains an introduction to the Belgian healthcare system. 
 
Secondly, students should get a good knowledge and understanding of the strategic 
significance of the influence of the EU on the healthcare sector in the member states 
(competition, patient and employee mobility, business conditions of multi‐national suppliers). 
To contribute to this learning goal, the curriculum offers a lecture on EU and health policy. A 
lecture about legislation on competition in healthcare also clarifies the role of the EU. 
 

Appraisal:  
 
The panel members understand that the MHBA is directed at (potential) Dutch students. As it 
is an executive programme for healthcare managers, the programme management should 
certainly design the curriculum in a way that it best serves the needs of this target group. Many 
features of the healthcare system are marked by national policies, national legislation and 
specific cultural values, and it makes sense to adapt the contents to them.  
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At the same time, the panel members welcome the institution’s approach to take into account 
experiences from comparable European countries in order to confront students with different 
responses to market-oriented policies and benchmark the Dutch case with international good 
practice. While seeing national and cultural differences, they stress the similarities in recent 
policy development in European countries, with several other countries being more ahead than 
the Netherlands. A thorough analysis of the situation in such countries is a valuable inspiration 
and source for innovation. The stronger focus on EU policy is also an improvement that was 
not only recommended by the panel in 2009 but also responds to the needs of the target group. 
The panel members encourage the programme management to continue on this way with the 
clear aim to raise the students’ ability to find and implement innovative solutions. They also 
recommend that the curriculum reflects more the intercultural dimension of healthcare within 
the Netherlands. As a matter of fact, many employees as well as patients have a migration 
background. Such cultural heterogeneity within the national context certainly poses challenges 
on institutional leaders which are currently not clearly reflected by the curriculum. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

1.3* International Dimension of the 
Programme      X     

 
 

1.4 Gender equality and equality of opportunity  

Erasmus CMDz has always offered equal opportunities to both men and women in its 
programmes. Recruitment of students aims at classes with a balanced student group in terms 
of gender, education, experience and position. The MHBA is characterised by a high level of 
participation of women which exceeds the level of female executives in the sector. Two of the 
three programme directors are women. There are still some limitations when attracting female 
guest lecturers. However, opportunities are deliberately used. 
 
Attention for disabled students is regulated under the Dutch Higher Education and Research 
Act and the programme’s Education and Examination Regulations. In circumstances that 
require specific guidance and support, students have access to a range of special services. At 
the EUR level there are a number of guidance options, including individual appointments with 
student deans, university psychologists and a career advisor. Erasmus CMDz also offers its 
own support structure. The support provided may consist of changes in assignment 
submission, extra examination moments or examinations conducted separately. 
 

Appraisal:  
 
Erasmus CMDz attempts to provide equal opportunities for male and female student 
applicants. The high percentage of female students (see chapter on further development of 
the programme) clearly indicates the success of the institution’s strategy. Disabled students 
are entitled to receive due support in all academic processes, including access and 
examination. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

1.4 Gender equality and equality of 
opportunity      X     
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2. ADMISSION (ADMISSION PROCESS AND 
PROCEDURE) 

The admission requirements are related to the target group, the qualification objectives and 
the nature of the programme. Admission requirements that apply for the programme are: 
 

• A first degree (bachelor or master), 

• Basic knowledge in the field of management and organisation, 

• Professional experience of at least ten years after the first higher education qualification, 
at least three of which at a strategic level, 

• Working environment at a strategic level with sufficient opportunities for working out the 
housework assignments, 

• Command of the English language. 
 
Regulations for admission, including the admission requirements, are defined in the Education 
and Examination Regulations and have been included in the brochure for prospective students, 
which can also be found on the Erasmus CMDz website. Applicants to the programme can 
obtain an enrolment form and further information from the programme coordinator.  
 
Applicants need to deliver the following documents: 
 
1. Completed enrolment form, 
2. Curriculum vitae, 
3. Brief description of the current job position, 
4. Outline of main reasons to participate in the programme, 
5. Passport photo and a copy of the passport or ID card, 
6. Copies of relevant qualifications (diplomas or equivalent). 

 
Programme management decides which candidates are qualified on the basis of the submitted 
documents. One programme director conducts structured admission interviews with the 
candidates. The applicants’ documentation together with the written report of the admission 
interview provide the information to assess whether the candidate meets the admission 
requirements. The interview is also used to assess whether the candidate’s ambition, 
motivation and expectations fit the programme and whether the circumstances (work‐wise and 
personally) will make it possible to successfully finish the programme within two years. 
According to Dutch law, students with disabilities are entitled to special provisions in the 
admission procedure. The admission policy is also aimed at putting together a heterogeneous 
group with students coming from various subsectors. The joint group of programme directors 
takes the final decision. 
 
When the candidate does not meet all formal requirements, an exception authorisation can be 
granted. Candidates with no first degree need to have a comprehensive professional career or 
a formal assessment that demonstrates analytical capacities at academic level. Students 
usually master the English language because of their previous education.  
 
The programme coordinator and programme directors offer further explanation on the 
procedure and the admission requirements on demand. Relevant documents collected during 
the admissions process, as well as correspondence with candidates are documented and 
accessible for Erasmus CMDz employees. All applicants receive a letter with the admission 
decision, in case of denial with an explanation of the decision. In these cases the letter is 
followed by a telephone call with a programme director in order to give additional explanation 
and advice. 
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Appraisal:  
 
The panel members find that the selection criteria and the admission procedure ensure that 
students are qualified and highly motivated. The required ten years of work experience, of 
which three years in a strategic position, clearly signal that the MHBA is an educational offer 
for executives. This requirement also ensures that students are in positions that enable them 
to directly apply the acquired knowledge and leadership skills in their professional lives, which 
is the central strategic programme objective. A basic knowledge of English is also mentioned 
in the criteria, which to the panel members’ opinion is sufficient as most lectures are held in 
Dutch. These admission requirements are in line with the European MBA Guidelines. In 
practice, students have on average 20 years of work experience, which is even much more 
than demanded by the institution. 
 
Erasmus CMDz has not defined a minimum requirement of sector-specific professional 
experience. The panel recommends that the programme management clarifies how much 
sector-specific knowledge and experience is necessary in order to follow the programme – 
especially in view of the fact that the focus on sector-specific issues is stressed in the 
qualification objectives. They agree that the degree of sector-specific expertise of students has 
not been a problematic point so far. 
 
The admission procedure is suitable and ensures that the individual academic and professional 
background as well as motivation and personal circumstances are taken into account. For 
instance, the interviewers can clarify which actual tasks the candidates have and to what extent 
they can be classified as strategic. The admission procedure also ensures that the student 
group can be composed of people from different subsectors, potential group dynamics are 
taken into account, and networks can be formed that bring students in contact with different 
perspectives. This aim of the admission procedure is even reflected in the exam regulations 
and is mentioned in the brochure for prospective students. 
 
Both the admission procedure and the admission decision are transparent. Applicants who are 
not considered are informed about the reasons for their rejection. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

2. ADMISSION (REQUIREMENTS AND 
PROCEDURE) AND OBJECTIVES 

          

2.1* Admission Requirements 
   X       

2.2 Selection Procedure (if available) 
     X     

2.3 Professional Experience (* for Master 
Programmes of the "further Education" 
Type) 

   X       

2.4* Ensuring Foreign Language 
Competence      X     

2.5* Transparency of Admission Procedure  
     X     

2.6* Transparency of Admission Decision  
     X     
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3. Implementation 

3.1 Structure 

The programme starts annually in June and finishes two years later in May. The curriculum 
consists of six modules, of which four are divided into two to five courses each. Module 
descriptions are available and contain expected learning outcomes and other information that 
is deemed important for students. The distribution of the workload over the modules and 
courses indicates the importance of their contribution to the curriculum. The sequence of the 
modules and courses was chosen in order to obtain an integrated curriculum with cumulative 
learning outcomes. For that reason, the curriculum structure is fixed, and all modules are 
obligatory. However, within this integrated curriculum structure, students are expected to 
personalise their own learning track in several ways. Firstly, they can focus most of the 
assignments on their specific field of work. Secondly, the financial fieldwork course is 
established around topics that fit personal interest and relevance. Thirdly, students can 
propose the topic of their master thesis. Opportunities for student mobility are not provided as 
one module can cover up to three semesters. 
 
The programme objectives as well as learning outcomes on module and course level are 
described in accordance with the Dublin Descriptors for master programmes. ECTS rating is 
integrated in the assessment system. The workload of modules and courses and the 
corresponding credit points (CP) are also designed according to the ETCS guidelines. One CP 
corresponds with 28 hours of workload. The MHBA requires a workload of 1700 hours, which 
corresponds to 60.5 CP.  
 
The curriculum foresees 435 contact hours and 1265 hours of self‐study. Contact hours are 
organised into seventeen class meetings of one to three days, which are concentrated in the 
first three semesters. Students are obliged to participate in all meetings. Dispensation can be 
given in case of force majeure. The programme directors can make additional arrangements 
to compensate for absence. In the fourth semester, most of the time is dedicated to thesis 
work. Teacher‐student interaction for the thesis mainly is on an individual basis. 
 
Students have to pass fifteen written course examinations which are intended to examine if 
accumulated learning outcomes of the module have been reached so far. In the fourth 
semester they write and defend a thesis. The examination regulations have been verified by 
university lawyers. The final degree is awarded when all conditions specified in the 
examination regulations are met. There are four requirements to be met for obtaining it: 
 

• At least an E‐score for all written housework assignments, 

• A pass for the learner reports, 

• Participation in all class meetings, 

• At least an E‐score for the master thesis. 
 
Upon graduation, students receive a diploma and a diploma supplement. Relative grading 
according to the ECTS is applied (see chapter on further development of the programme). 
 
The MHBA has an Examination Board whose task it is to organise and coordinate all 
assessments and examinations. Disabled students can make use of the exception procedures 
and special facilities described, by making a request to the Examination Board. Students who 
disagree with an assessment may appeal to the Examination Board to request an individual 
ruling. The board then assesses whether the request will be honoured. University regulations 
provide an additional central appeal procedure. However, no complaints have been filed 
against any examination or any other aspect of the programme up to now. 
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Students cannot be exempted for parts of the programme through recognition of prior learning. 
The programme management argues that the group’s learning process and group dynamics 
should not be interrupted and know‐how and skills should be acquired and accumulated in an 
integrated way. Moreover, it is seen as highly improbable that students have already acquired 
the learning outcomes that are defined for the study programme as the combination of strategic 
knowledge, practical application and exchange with a vast variety of different perspectives is 
perceived as being unique. 
 
The overall workload of courses is spread in a balanced way in order to avoid peaks. Student 
evaluation, interviews with alumni and data on study progress and success are used to monitor 
the feasibility of the workload. Up to now, students and alumni have not complained, and there 
are no signs that the workload is obstructing the overall study success. However, in individual 
cases of stagnation additional support is given to the students concerned. Overall, study 
success is high: Over 90 % of the students finish the programme within the planned two years. 
 

Appraisal:  
 
There is a clear logic behind the choice and order of the courses that the programme consists 
of. The panel members find it plausible that the programme – given its limited timeframe and 
its MBA-like character – does not foresee elective modules. They also share the institution’s 
point of view that opportunities for student mobility do not make any sense for the specific 
target group. The modules offer an integrated learning experience and are interconnected to 
a certain extent. The panel members even recommend to stress more the links between the 
different subjects that are taught in the programme. By doing so, the institution would better 
take account of the fact that healthcare managers usually need to take complex decisions and 
consider e.g. operations, service quality, security and pricing at the same time and in an 
integrated way.  
 
The programme is designed in full accordance with the ECTS. The workload is calculated 
correctly and corresponds to findings from student evaluations. However, the panel members 
find the overall workload of 60.5 CP to be rather unusual as it is internationally common to 
state workload in even numbers, for master programmes mostly 60, 90 or 120 CP. They 
recommend to adjust the number to that practice. 
 
Even though examination takes place on the course level, the panel members think that the 
assignments are designed in a way that accumulated learning outcomes are checked (see 
also chapter 3.2). Special provisions are clearly foreseen for disabled students by law. The 
module descriptions correspond to the standards set by the ECTS Users Guide. Students are 
provided with a diploma supplement that makes use of the relative grading system as 
suggested by the ECTS. 
 
All regulations are checked by a competent person for compliance with Dutch law. However, 
the regulations do not allow for any recognition of prior learning. Even though the panel 
members understand the programme management’s arguments against such recognition – 
especially the importance of group dynamics and teambuilding –, they find that the institution 
has to take into account the rights of students as they are written down in the Lisbon 
Recognition Convention and other intergovernmental agreements. According to the Lisbon 
Recognition Convention, non-recognition of any prior studies at higher education institutions 
needs to be explicitly justified by the institution on the basis of substantial differences in 
learning outcomes. The panel members agree that most students of the MHBA will not want 
to apply for such recognition. They also agree that the programme’s learning outcomes – 
especially the ability to take multiple perspectives on issues and to develop integrated solutions 
for complex challenges in heterogeneous teams – are rather unique and will rarely be achieved 
as such beforehand. They encourage the institution to clarify this uniqueness even more in the 
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description of learning outcomes, which can then serve as an acceptable reason for not 
recognising substantially different outcomes of prior learning. The panel members recommend 
that accreditation is granted under the following condition: 
 
The institution establishes a procedure for the recognition of prior learning in accordance with 
the Lisbon Recognition Convention. 
 
Furthermore, the panel members have three recommendations with regard to the study and 
examination regulations. 
 
Firstly, the examining board’s function as it is described in the regulations (article 12) might 
carry the risk of causing role conflicts for its members. On the one hand, the committee is 
supposed to control the whole examination procedure, establish general rules and receive 
appeals of unsatisfied students. On the other hand, it decides whether the master theses are 
approved (article 18), and is thus part of the operative examination procedure which it should 
control. Moreover, as the examining board is composed of the programme management, its 
members simultaneously should participate in the programme and supervise and coach the 
students. The panel members strongly recommend that the institution adjusts the examination 
regulations in a way that such role conflicts do not emerge. 
 
Secondly, it seems to the panel members that it is common practice that assessors give an 
assignment back to the students in case it would receive an E grade. While they understand 
the institution’s wish to allow students to improve in case of underachievement, they see a 
problem with regard to the equal treatment of students: Others might receive a D grade and 
would like to improve to get a C grade. Moreover, the examination regulations do not contain 
any rules for neither case. If the students receive feedback on their assignments is thus at the 
disposal of the lecturers. The panel members strongly recommend that the feedback practice 
is laid down as part of the didactic concept of the study programme.  
 
Thirdly, the panel members recommend that the institution clarifies the relation between the 
grading of the master thesis and its defence. The module description does not provide any 
information on that, while the examination regulations suggest that the thesis has to be 
defended but the defence does not influence the grading. However, it appears that contrary to 
that regulation the students think that the defence does matter for the final grading. 
 
There are no indications that the programme’s actual workload differs from what the institution 
suggests. However, the workload evaluation should be done in a more extensive way (see 
chapter 5). The panel members welcome that the programme starts in June so that students 
can get familiar with each other and with the topics during the summer. 
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Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

3. PROGRAMME DESIGN           

3.1 Structure           

3.1.1 Structure of the Programme (Core 
Subjects / or Specialisations 
(Compulsory Electives) / optional 
Electives/ practical Components)  

     X     

3.1.2* Application of the "European Credit 
Transfer and Accumulation System 
(ECTS)" and the Modularisation  

     X     

3.1.3* Study and Examination Regulations  
      Condition   

3.1.4* Student workload 
     X     

 
 

3.2 Content 

The curriculum of the study programme is as follows: 
 

 
 
The first year’s content focuses on the analytical, evaluative and creative aspects of the 
strategy process, with broadening and deepening attention to financial management and 
business process design. In the third semester, the students deal with ways to condition 
organisations so strategic choices can be realised, like change management, HRM and 



© FIBAA Accreditation Report Page 21 

leadership issues. The international perspective of the curriculum is developed in the module 
on Dutch healthcare management in an international and intercultural perspective. 
 
The qualification awarded to graduates by EUR is “Master of Health Business Administration”. 
This title should express the reorientation from public administration to management that 
characterises the Dutch healthcare sector. “Health” in the qualification title refers to the fact 
that the programme content is sector‐specific. 
 
The MHBA is designed as an academic programme on master level. Preceding tertiary 
education at the master or bachelor level is an admission requirement for the programme. This 
guarantees that students are familiar with the basics of research methodology. Students are 
required to apply scientific knowledge, and analyse and evaluate data on the basis of theories 
and by using scientific methods. However, as many students are not anymore used to apply 
scientific methods the curriculum contains a module on methodology which offers them an 
opportunity to refresh and extend their methodological knowledge and skills and enables them 
to write a good master thesis. The methodological module starts by the end of the second 
semester and covers the whole third semester so that students find guidance when selecting 
a research subject, developing a research design and implementing it. Besides that, a sound 
methodological competence is developed in all modules by classroom work and in the context 
of assignments.  
 
Programme content, the teaching‐learning process and the specification and assessment of 
learning outcomes are geared toward application of theoretical and practical knowledge and 
skills in the students’ professional field. Integration of theory and practice is accomplished in 
the programme by using the practical experience both of the faculty and the students. 
Additionally, guest lecturers bring real‐life cases from their professional experience. Finally, 
the assignments and the master thesis require application of theoretical insights to the specific 
strategic practice of the student’s working environment. 
 
The curriculum is built around modules that integrate subjects from a variety of related 
academic disciplines. Most modules are interdisciplinary in character. Subjects are derived 
from healthcare economics and management, health policy and governance, organisational 
behaviour, health operations, health informatics, ethics, health law, public health and 
epidemiology. All these disciplines are considered to be important for understanding and 
framing a given healthcare setting and related strategic approaches. 
 
Each course ends with an examination to secure the achievement of intended learning 
outcomes and in this way guarantee a suitable entry level for the next courses. The mainstream 
form used in examinations is that of written homework assignments. In most of them, students 
apply the content of the module to a predefined theme in their own working environment. In 
the fieldwork course of the financial module (module 3.2), the report on the results must also 
be presented to the class. The outcome of module 5 (Dutch healthcare management in an 
international and intercultural perspective) is examined by a learner report. For the 
assignments of course 1.4 and 1.5 students use and integrate the knowledge generated by 
the preceding assignments. The assignments on human resources and change management 
and the learner report on the study tour also integrate competences acquired so far. 
 
The master thesis focuses on relevant issues in the context of the transformation of the 
healthcare sector. The students can propose a research question and seek for the programme 
directors’ approval. Students are encouraged to write a thesis on generalised issues that are 
currently on the strategic agenda of their institutions. 
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Appraisal:  
 
The panel members find the programme very well designed. The choice of topics and the order 
in which they are treated follow a clear line of reasoning. The module descriptions explain the 
expected learning outcomes in detail, so that students are well aware of them. The programme 
management makes sure that the curriculum is put in practice in a coherent way and that there 
are links between the courses and modules. The panel members recommend to reflect if 
module 5 might better be placed more in the beginning of the curriculum in order to give 
students a systematic overview upfront. As the financial dimension plays a central role in 
healthcare management, they also recommend to reflect if issues of healthcare finance might 
be strengthened by expanding module 3 or by integrating such aspects in the other modules. 
They welcome that the programme management constantly looks through the curriculum and 
develops it further to capture emerging priorities. They recommend to continue like that in the 
future as this is of utmost importance for the programme’s success. 
 
The official title as well as the programme’s name is stated as “Master of Health Business 
Administration” on the diploma and in the diploma supplement. This qualification title, and 
programme name respectively, is clearly in line with the programme’s content. The title 
suggests that the programme is similar to an MBA programme, while also containing an explicit 
reference to the healthcare sector. The panel members agree that the curriculum meets the 
standards defined in the European MBA Guidelines.In comparison to traditional MBA 
programmes, some disciplines are treated in less detail and in a less generic sense, like 
marketing, law and economics. The panel members note that the programme is even 
unofficially called “MBA-Health”. In order to avoid confusion and to strengthen the 
programme’s brand, they recommend to always use the name “MHBA”. 
 
The programme obviously aims at enabling students to directly apply their knowledge in their 
professional field. The panel members welcome the strong emphasis on practical application 
of theories and methods. They agree that the central added value for the students is to improve 
their employability and to enlarge their impact on the actual transformation process of the 
healthcare system. The heterogeneity of the student group ensures that different viewpoints 
and experiences are present in group discussions. The interdisciplinary character of the 
programme is also ensured by links to related disciplines. In this way, it is assured that students 
learn how to view issues from different perspectives, which is an explicit learning outcome of 
the programme. 
 
The panel members agree that the programme meets the scientific standards defined for the 
master level. While practical application takes centre stage, the programme focuses much less 
on making students familiar with scientific research as such. The panel members understand 
that the shortness of the programme demands concentration, and that students are most 
interested in practical application. Nevertheless, they recommend to make more use of 
scientific literature and to pay careful attention to the scientific quality of the master theses. 
They also recommend to add an English summary to the theses in order to raise their 
international visibility. 
 
Assignments and the master thesis are clearly designed to test the students’ ability to 
practically apply theories and methods in their work environment. The dominant format is the 
written assignment in which students translate theoretical into practical concepts. The panel 
members find this a plausible approach but propose to aggregate and increase the variety of 
assessments. They recommend that oral presentations are more frequently used as a format 
of examination. Assignments might be presented and discussed, so that students get valuable 
feedback on their papers. The panel members find the examination formats used for soft skills, 
notably the students’ self-assessment, the group assessment by other students and reflective 
reports, to be outstanding. 
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Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

3. PROGRAMME DESIGN           

3.2 Content 
          

3.2.1* Logic and conceptual Coherence of 
Programme / Curriculum    X       

3.2.2* Rationale for the Qualification Title 
     X     

3.2.3* Reasons given for programme 
description      X     

3.2.4* Integration of Theory and Practice 
   X       

3.2.5 Interdisciplinarity 
     X     

3.2.6* Methodological Competence and 
Academic Work       X     

3.2.7* Performance in Examinations and 
Thesis 

     X     

 
 

3.3 Internationality 

One qualification objective of the programme is that students broaden their horizons and 
become aware of the relativity of the Dutch healthcare paradigm. To put this approach in 
practice, comparative healthcare elements are part of the courses on business environment 
(course 1.2), on power, culture and strategic decision-making (course 1.3), the module on 
optimising business processes (module 2) and the module on financial management (module 
3). The faculty are instructed to use international differences and business cases and to refer 
to international literature. The module on Dutch healthcare management in an international 
and intercultural perspective (module 5) contains a one‐week study tour to Austria and 
Switzerland. Both health systems strongly contrast with each other and with the Dutch system. 
The contrasts are used to confront the students with the taken‐for‐granted assumptions in the 
Netherlands and to increase the possibilities for comparative learning. The programme 
management also recently integrated a study visit to Belgium. 
 
As explained previously, the programme is designed to empower Dutch healthcare managers 
who face the transformation of the national healthcare system. As such, international students 
are not targeted or intentionally recruited. Nevertheless, the programme also attracts foreign 
students from the Dutch language area (Flanders, Netherlands Antilles). Efforts are also made 
to stimulate the international networking of students and alumni.  
 
The faculty bring an international dimension into their teaching activities, presentations and 
discussions. They are mostly Dutch but have a well‐developed international orientation through 
their research and their participation in international networks. The programme directors have 
started a European programme director’s network and participate in the EHMA. For the future 
the aim is to undertake more joint activities with other European universities and to stimulate 
students to participate in the EHMA network, thus contributing to an international community 
of healthcare managers. 
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The programme uses several English language generic business administration textbooks on 
strategic management, strategic operations management and information management, in 
combination with Dutch sector‐specific textbooks and hand‐outs of articles. The latter can be 
both in English and in Dutch since the faculty publish in national and international articles. 
Teaching in English is limited to the study tour. 
 

Appraisal:  
 
The panel members find the programme to have a clear international dimension. Lecturers use 
international literature and international business cases. Most courses contain some element 
of international comparison. Another important element is the study tour which makes students 
familiar with different healthcare systems. The panel members welcome that the international 
dimension of healthcare management has been strengthened over the years. This also 
includes a stronger focus on EU policy. The panel members think that even when systems 
architectures are strongly influenced by the national context, many challenges are the same 
globally. They encourage the programme management to continue to look for examples of 
good practice in other healthcare systems and use them as a source of inspiration for 
innovation and for benchmarking. They also recommend to integrate the role of intercultural 
management and service delivery in healthcare as this becomes more and more important in 
Dutch healthcare operations and human resource management.  
 
An international composition of the student group is not an aim of the programme and would 
indeed not make much sense. The lecturers have good international experience and are 
familiar with international research and a variety of foreign healthcare systems. Most teaching 
is done in Dutch but English is trained by using English-speaking literature and by preparing 
for the study trip abroad. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not 
relevant 

3. PROGRAMME DESIGN           

3.3 Internationality 
          

3.3.1* International and intercultural aspects 
     X     

3.3.2 Internationality of Student Community 
         X 

3.3.3 Internationality of Teaching Community 
     X     

3.3.4 Foreign language content 
     X     

 
 

3.4 Additional acquisition of knowledge and skills 

The programme focuses on the application of research results, mainly by using instruments of 
policy analysis. Students learn how to read and evaluate academic research in order to deviate 
practical decisions from it. They also learn how to gather and assess information themselves, 
thus contributing to the use of scientific evidence in managerial practices. The course content 
is explicitly placed in a greater context (healthcare in other countries, management in other 
sectors), which increases the students’ knowledge base and contributes to both practical 
application and theoretical reflection. The master thesis consists of an in-depth study on a 
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strategic issue in healthcare and makes the students familiar with contemporary methods of 
scientific research. 
 
Another explicit qualification objective is the further development of the students’ personal and 
interpersonal skills. Students are asked to present results from their work in small groups and 
to present a report on their financial module work during plenary teaching sessions, in order to 
improve their communication and public‐speaking skills. They get direct informal feedback on 
their performance by the programme director who moderates the module. Formal feedback is 
also given on the informative value of the written assignments. Teamwork and conflict handling 
are treated in the soft‐skills lab (course 4.2). The content here is focused on collaboration in 
management teams and on governance issues. Furthermore, students regularly work in 
subgroups during classes. These subgroups are asked to practise together the application of 
concepts and tools in analysing a case or question. 
 
Leadership skills are understood by the institution as an integral part of generic executive 
education. Students take part in a self-assessment exercise in the beginning of their studies, 
which is accompanied by an intensive feedback session and the production of a personal 
development plan. During the whole study period, self-reflection is triggered and supported by 
both professional coaching by a professor and group coaching by fellow students. The 
students’ personality and leadership style is also taken into account when cases from their 
professional lives are discussed by the group. 
 

Appraisal:  
 
Generic skills development takes centre stage in the study programme as the personal 
development of leaders is seen as a prerequisite for organisational change. Erasmus CMDz 
makes extensive use of group dynamics in order to develop the students’ soft skills and 
leadership skills. The panel members find it impressive how students are encouraged to 
assess themselves, how this self-assessment is confronted with the perception of others, how 
insights into the personal leadership style are derived from that and how a personal 
development process is subsequently stimulated through coaching and reflection. They find 
this an excellent way of developing awareness for differences in perception and of effectively 
adjusting one’s behaviour.  
 
While the programme already aims at developing negotiating and public-speaking skills as 
well, the panel members find that their role could be strengthened. When networks and supply 
chains become more important in healthcare, negotiations and meetings will become even 
more common activities for managers. The programme management might thus e.g. include 
more presentations of written assignments into the seminars. This would also be of special 
help for the students as they could get even more valuable feedback by their fellow students. 
 
As described above (see chapter 3.2), the programme fosters the students’ skills to apply 
scientific knowledge and methods. 
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Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

3. PROGRAMME DESIGN           

3.4 Additional Acquisition of Knowledge 
and Skills           

3.4.1* Acquisition of application and / or 
research-oriented skills (only for 
Master programmes)  

     X     

3.4.2* Generic Skills 
   X       

3.4.3* Communication skills and public 
speaking skills / team-work and conflict 
handling 

     X     

 
 

3.5 Teaching Methodology  

Students are all senior managers who generally know how to manage healthcare services. 
Most students have acquired their managerial paradigm over a long period of time. The 
teaching‐learning process is focused on explicating, challenging, extending and adapting the 
students’ knowledge and experiences. They are made explicit, views and routines are unfrozen 
and exposed to different views and ways of working, e.g. of other students, other countries, of 
the faculty and guest lecturers.  
 
Active participation of students is a prerequisite for this kind of learning. Seminars and 
workshops are important didactic formats for the curriculum. They create opportunities for 
intensive exchange of thoughts between the students and the lecturers and guest lecturers as 
well as between the students themselves. Self‐reflection is stimulated in assignments, learning 
reports, and peer consultation sessions. Students reflect on their own convictions, values, and 
routines as well as those of the organisations they work for.  
 
Students need time to acquire and integrate the new insights into their professional habits. 
This consideration is translated in a curriculum structure that offers meetings of two days every 
three weeks on a rather isolated location. This schedule facilitates a didactic cycle in which a 
new subject is introduced on the second day of a meeting, followed by a written homework 
assignment that must be prepared for the next meeting three weeks later. In the assignment 
students apply the curriculum content to a prescribed strategic aspect of their working situation 
and are asked to reflect on their own role in it. In the morning session of the next meeting, 
questions raised during the preparation of the assignment are discussed. Additional theoretical 
content is introduced during the afternoon session. During the evening session, a guest 
lecturer offers a real‐life experience to end the didactic cycle. The following day a new cycle 
starts.  
 
The faculty apply a mix of lectures, seminars, subgroup work, student presentations, case 
studies, site visits and field work, peer coaching and self‐study elements. The “hidden 
curriculum” is also seen as an important contribution to the learning process as it offers informal 
opportunities to learn from peers. The programme design thus leaves room for informal 
learning moments outside formal meetings. 
 
The programme uses conventional teaching materials, like beamers, flip‐charts and white‐

boards. It also uses conventional learning materials, like books, hand‐outs and power‐point 
presentations. Mandatory literature from books and hand-outs are specified in the course and 
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module descriptions. Additional literature is provided to encourage students to engage in 
further study. Most of the learning material is digitally distributed among the students. 
 
The programme directors deliberately select guest lecturers to illustrate the application of the 
course content in different real‐life environments. The selection is directed to front‐runners in 
the subject area, who present evidence‐based cases that have proven permanent added value 
to the transformation of the sector. It is considered to be very important that guest lecturers 
can present their case on a high level of conceptualisation. 
 
There is no role for student assistants with regard to supporting staff or students in this 
programme. 
 

Appraisal:   
 
The panel members find that the didactic concept applied matches well with the programme’s 
content and target group. The teachers’ role is to be facilitators and moderators of the students’ 
learning process. They give them food for thought and stimulate and structure classroom 
discussions. Notably courses 4.1 and 4.2, which aim at developing soft skills, use innovative 
and highly interactive formats. Knowledge input in the other courses is done through more 
traditional forms of teaching. The panel members recommend to explore how the didactic 
concept for these courses could be updated and enriched by innovative and more interactive 
elements in a similar way, like peer-based learning. 
 
The learning material offered takes the bachelor level as the starting point and subsequently 
leads students to the master level. The case studies presented are focused on the healthcare 
sector. The panel members find that several textbooks and case studies follow rather 
traditional concepts of the discipline. As the programme intends to make students familiar with 
a modern management paradigm, they recommend to update the textbook list and also to 
include some more specific works on healthcare strategies. 
 
Guest lectures have an important and strategic role within the programme. Lecturers are 
carefully selected so that they can contribute to realising the qualification objectives of the 
programme. They come from different professional sectors and scientific institutions and have 
the ability to apply general business administration theories and knowledge both to the 
healthcare sector and to the Dutch context. Due to the special target group, the panel members 
find it plausible that the programme management does not make use of student assistants. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

3. PROGRAMME DESIGN           

3.5 Teaching Methodology 
          

3.5.1* Logic and Transparency of Teaching 
and Learning Methodology      X     

3.5.2 Accompanying course materials 
     X     

3.5.3 Guest Lecturers 
   X       

3.5.4 Student Assistants involved in 
Teaching          X 
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3.6 Skills for employment / Employability (Asterisk Criterion)  

The programme aims at supporting students to adapt their managerial thinking and acting to 
the changing situation in the Dutch healthcare sector. Students should be well‐equipped for 
managing the new conditions in the sector and be provided with a competitive advantage in 
terms of employability. The programme directors are responsible for aligning the curriculum 
content with the needs of the labour market.  
 
At the beginning of the programme all students receive a personal assessment. Based on that, 
they write a personal development plan that is used during training and coaching sessions to 
benchmark their progress. 
 
The students can be divided in two groups: On the one hand, those who are in a board position 
and subscribe to the programme to improve their effectiveness. On the other hand, those who 
are in a strategic, though not board position, and use the programme to make the final step of 
their career. Although career change is not the primary motivation to participate, graduates 
frequently make career changes the first year after graduation. They also often switch from 
one sub‐sector in healthcare to another, which indicates a higher degree of job flexibility. The 
programme thus enlarges both the horizontal and vertical mobility of students. 
 

Appraisal:  
 
The programme’s objective clearly is to qualify students for a certain professional field, namely 
healthcare management on a strategic level. Professional demands are fully taken into 
consideration in the further development of the curriculum. Most importantly, the programme 
management together with the lecturers reflect recent trends in the sector and design the 
programme in a way that it also prepares students for emerging challenges. Alumni tracking 
shows that after graduation, participants are better equipped for their jobs and find the acquired 
competences and skills to be helpful. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

3. PROGRAMME DESIGN           

3.6* Skills for Employment / Employability  
   X       

 
 
 

4. Academic Environment and framework conditions  

4.1 Teaching staff 

Ten lecturers form the core teaching staff. Besides teaching, their task is to coach students, to 
make and mark the examinations and to assess the master theses. The core lecturers are 
either professor or doctor and combine their academic work with administrative and advisory 
roles in healthcare. Combined academic and practical experience is seen as a crucial 
requirement in order to achieve the programme’s qualification objectives: Additionally, the core 
lecturers all have the necessary didactic and pedagogical skills and are thus able to develop, 
organise and realise the contents of their module to its aims and to the contents of other 
modules. Staff employed by the institution or staff with a long‐term contract have the 
opportunity to attend further training to improve their skills. The core teaching staff also contact 
and support the guest lecturers active in their course. Overall, teachers see themselves as 
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facilitators who make sure that the students achieve the learning objectives of the modules. 
Apart from two programme directors, the teaching staff members all work on a contractual 
basis. These contracts have a long-term perspective and are updated annually. 
 
Guest lecturers are persons who present real life cases from the practice they work in. They 
are primarily selected because of their extensive work experience in strategic positions in the 
health sector. Additionally, they must be able to conceptualise the case content and place them 
in the theoretical context of the curriculum. They also must have an academic level of know‐

how, up‐to‐date knowledge of recent trends and developments and the ability to inspire and 
stimulate the students. Some of them are changed every year to secure variation. Erasmus 
CMDz relies on a large network of relations within the university, other universities and 
business schools, governmental parties, companies and healthcare organisations. 
 
Both teaching staff and guest lecturers regularly receive feedback from the programme 
directors on their performance, largely based on results from student evaluations (see also 
chapter 5). These evaluate both substance and didactic skills. Results are discussed in job 
evaluations. So far the didactic skills of the lecturers are judged as sufficient to good. 
 
The programme directors, teaching staff and administrative staff have regular joint meetings 
in order to exchange information and experiences and discuss joint policies. Programme 
directors are the linking‐pin between all modules and watch the connecting thread in the 
programme. They explain the role of courses and modules to lecturers and clarify the purpose 
and intended results of their contribution. The programme directors ensure that the content of 
the modules is aligned, that learning outcomes can be reached and that the programme runs 
smoothly. Final responsibility for a module always lies with one programme director, 
sometimes together with another member of the teaching staff. A global planning of all 
modules, lecturers’ schedules and data is always available for the next two years. Fine‐tuning 
of the planning and the schedule takes place each year. Guest lecturers with whom the 
institution does not have a long‐term agreement are approached in time.  
 
After admission, programme directors and teaching staff have the responsibility to guide 
students through the learning process. Coaching takes place in various ways and at various 
moments. During the intake phase, programme directors support the candidate in choosing 
the right programme. At the start of the programme students make a test on their personality 
and leadership style for the benefit of their continuous personal development. Based on the 
results of this test, the students write a personal development plan and regularly receive 
feedback on its implementation. The coach may always be approached with other questions. 
Extensive feedback is given on examination results and opportunities for further development 
are indicated. In this way the cumulative personal learning process of students can be followed 
and supported. In addition, bottlenecks in the study progress become quickly visible. If such 
bottlenecks exist, the study progress is discussed on the initiative of the student or programme 
manager. Erasmus CMDz aims at a close cooperation between programme directors, lecturers 
and students. At the end of the first year and in December of the second year, the programme 
is verbally evaluated with the class. This evaluation shows that students are satisfied with the 
supervision they receive from the teaching staff (see also chapter 5). 
 

Appraisal:  
 
The programme has a sufficient number of lecturers who are employed on a long-term basis. 
The core teaching staff have main responsibility for delivering the programme content. Most of 
them are well-known researchers with a large record of publications and extensive teaching 
and research experience. They also know how to translate the theories into the daily practice 
of the students, notably due to their own practical experience in the healthcare sector. 
Feedback from students shows that all lecturers have the ability to teach in executive 
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programmes. The panel members find that the programme also benefits from the many guest 
lecturers who give the students a good overview of the various subsectors in the field of 
healthcare and social care (see also chapter 3.5). Since most of the lecturers are employed 
on a contractual basis, systematic measures of staff development are not offered by the 
institution. However, as one programme director is always present during the meetings, 
lecturers regularly receive immediate feedback on their performance and suggestions for 
improvement. 
 
All teachers work closely together in order to deliver the programme content coherently. The 
programme directors make sure that modules are aligned and lecturers know about the content 
of related courses. Regular meetings are also used in order to discuss possibilities for the 
further development of the programme. 
 
The panel members find the support for students to be outstanding. Students appreciate the 
services they receive and confirm that service quality is excellent. The panel members were 
especially impressed by the vast opportunities for professional coaching. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.1 Teaching Staff 
          

4.1.1* Structure and Number of Teaching 
Staff in Relation to Curricular 
Requirements 

     X     

4.1.2* Teaching Staff's Academic 
Qualifications    X       

4.1.3* Teaching Staff's Pedagogical / 
Teaching Qualifications      X     

4.1.4 Practical Business Experience of the 
Teaching Staff      X     

4.1.5* Internal Cooperation 
     X     

4.1.6* Provision of Student Support / 
Coaching by Teaching Staff  X         

 
 

4.2 Programme Management 

There are three programme directors who are responsible for the development and execution 
of the programme. This includes information provision to (prospective) students and staff, 
organisation, coordination, implementation and evaluation of the programme, financial results 
and quality control. The programme directors intensively collaborate with one another and with 
the teaching staff in order to ensure that the content of the modules is aligned, learning 
outcomes can and will be reached and the programme runs smoothly. One of them is always 
present during the classes. The programme directors are also part of the teaching staff. 
Planning and implementation of the programme are thus in one hand, which facilitates the 
integration of the programme and guarantees high quality of services. 
 
The programme coordinator is responsible for the administrative support of students and 
teaching staff and the realisation of the programmes at the organisational level. He/she acts 
as the central contact person for the students, lecturers and programme directors and is 
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responsible for the student administration, programme accommodations, production and 
distribution of the learning material, programme documentation and correspondence. He/she 
also performs PR tasks, checks accounts, provides lecturers with all necessary information 
and manages the archive. Like all members of the administrative staff, he/she can take part in 
the qualification programme of the university but also of other providers. Measures for further 
training are annually discussed between the person and one of the directors, as a 
consequence of the regular job evaluation, which includes a personal assessment. 
 
Erasmus CMDz has an Advisory Board that advises the Board of Directors on matters of 
strategy, policy, prospects and quality. The aim of the Advisory Board is to contribute to quality 
improvement and keep programmes up to date and in line with the needs of the target group. 
The Advisory Board is composed of representatives of the university, of the main target group 
and other stakeholders and is an independent external group of experts with ample experience 
in education and the health sector. Members of the Advisory Board meet up to twice a year 
with the Board of Directors. Every programme is evaluated in detail at least once every two 
years. This includes a discussion of qualification objectives, programme content, programme 
outcomes, market developments, options for further development, quality assurance and new 
investments as well as general developments in healthcare. If collaboration doesn’t work well, 
there is a possibility for the Advisory Board to appeal to the university and ask for mediation. 
 

Appraisal:  
 
The panel members welcome the great enthusiasm of the programme management. The 
directors have a strong coordinating role and clearly assume all the responsibilities associated 
with running the programme smoothly. They have contact with everyone involved – lecturers, 
students and administrative staff – and react very fast in case of negative feedback or 
suggestions for improvement. The panel members were impressed by the enormous 
motivation, team spirit and expertise of all programme directors. The fact that the programme 
management function is divided among three people allows a good distribution of tasks. 
 
The institution obviously aims at assisting their students in all administrative processes. The 
students have a single point of contact and do not need to deal with other administrative 
functions at the university. The administrative staff obviously have the intention to help and 
support the students. Administrative procedures and roles are clear and transparent. Relevant 
information is posted on the electronic blackboard and also sent by e-mail. There are good 
opportunities for staff for further training and personal development. 
 
The Advisory Board of Erasmus CMDz meets regularly and discusses all strategic issues that 
are of relevance for the programme. Records and notes show that they use meetings for 
detailed discussions and critical reflections on evaluation results and opportunities for further 
development together with the programme management. The outcomes of meetings are 
documented, and a follow-up is organised. The panel members have the impression that 
collaboration between Advisory Board and programme management works very well and 
smoothly. The Advisory Board members are clearly eager to bring in their experience and 
perspective. This productive role is accepted and appreciated by the institution. The panel 
members recommend to also nominate experts from other sectors in order to get an even 
broader view and receive input on how similar challenges (e.g., financial restrictions, quality 
control) are dealt with outside the healthcare sector.  
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Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.2 Programme Management 
          

4.2.1 Programme Directors 
 X         

4.2.2 Process Organisation and 
administrative Support for Students 
and Teaching Staff 

   X       

4.2.3 Advisory Body (Advisory Board) and its 
Structure and Responsibilities    X       

 
 

4.3 Cooperation and partnerships 

Erasmus CMDz has a broad network which it uses as a resource for recruitment of teaching 
staff and guest lecturers, for collecting input for curriculum development, for site visits and to 
create opportunities for students to do field work in the financial module and for the master 
thesis. Close working relations with the EHMA and with the partner university UMIT (Austria) 
are used for organising the study tour. EHMA contacts are also used for organising a class 
meeting in Belgium. Other international academic partners include Karolinska Institute 
(Sweden), Stellenbosch University (South Africa), the Universities of Manchester, Birmingham 
and Leeds (England), and the Lim‐A‐Po institute for social sciences (Suriname). National 
partners are the Utrecht School of Governance, the Netherlands School of Public 
Administration (NSOB), TiasNimbas Business School, Tilburg University, the University of 
Amsterdam, and Groningen University. With some partners (e.g., NSOB, Lim‐A‐Po Institute) 
Erasmus CMDz has developed a close collaborative relationship that has resulted in the joint 
execution of programmes. For the training of evidence‐based management, Erasmus CMDz 
works together with the Centre for Evidence‐Based Management. 
 
Erasmus CMDz also cooperates with a variety of organisations and stakeholder groups in the 
health sector. They include healthcare organisations, health insurers, client organisations, 
politicians, governmental agencies, banks, parties with a supervisory task in the health sector, 
and a variety of commercial organisations that supply goods and services to the health sector. 
The institution also maintains close contact with the health sector through the Advisory Board. 
Apart from consulting each other about the contents of the programmes on offer, partner 
organisations provide Erasmus CMDz with an important marketing channel and help to finance 
research projects. The organisations mentioned above deliver guest lecturers and offer 
opportunities for site visits and for field work in the financial module and the master thesis. 
 

Appraisal:  
 
Erasmus CMDz has established ties with other academic institutions on a moderate scale in 
order to enrich the programme with a study trip abroad, to get access to excellent teaching 
staff and to allow students to take part in activities of the scientific community. The panel 
members find the cooperation of the institution with the professional field to be very good. The 
network covers basically the whole healthcare sector and includes agreements with the most 
important associations. This network is the basis for the recruitment of guest lecturers, which 
is a central element of the programme’s didactic concept (see chapter 3.5). Many of the 
students’ employers also contribute by allowing students to apply knowledge and skills at the 
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workplace. These organisations are thus actively integrated into the programme and contribute 
to the achievement of the qualification objectives.  
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.3 Cooperation and Partnerships 
          

4.3.1* Cooperation with HEIs and other 
academic institutions or networks 
(Asterisk-Criterion for cooperation 
programmes) 

     X     

4.3.2* Cooperation with enterprises and other 
organisation (Asterisk-Criterion for 
educational and vocational 
programmes, franchise programmes) 

   X       

 
 

4.4 Facilities 

Classes are organised every three weeks on two consecutive days. Different locations are 
used which are chosen because of their accessibility from anywhere in the country, their 
character and service, their small‐scale, more or less isolated location and the possibility to 
have dinner and stay overnight. The teaching rooms contain all necessary materials, such as 
a beamer, flip chart and internet access via a wireless network. Lecturers and students usually 
use their own personal laptops. The locations also have breakout rooms for group work.  
 
Some meetings are held at EUR’s Woudestein campus. All lecture halls there are equipped 
with state‐of‐the art audiovisual and IT‐systems and mostly with wireless internet access. 
Moreover, Woudestein campus offers a large number of wireless hotspots which can be used 
to access the electronic information systems. Publicly accessible buildings in the Netherlands 
are required by law to be accessible for persons with disabilities. This applies to both the 
university and the off‐campus locations. 
 
The EUR has an extensive library which is furnished with modern equipment. It has a wide 
selection of books and magazines in all fields relevant to this programme. Books and periodical 
articles may also be requested from other libraries. Purchasing of books and materials is 
organised through a field specialist in the university library. If there is a demand for relevant 
literature, teaching staff and students can submit a purchase suggestion by telephone or 
through the website. There is also a library committee that observes and discusses 
developments that might influence the library policy and the organisation of the on‐campus 
scientific information provision. The reading rooms of the library are open from Monday to 
Thursday from 8.00 a.m. to 12.00 p.m., Friday from 8.00 a.m. to 9.00 p.m., Saturday and 
Sunday from 10.00 a.m. to 9.00 p.m. Students have access to printers, photocopiers and 
scanners. They can consult the library catalogue online, where they can also request and 
reserve books, extend loan periods, and view all the relevant information. 
 
Students have the opportunity to use PCs with internet access in the electronic reading room 
of the university library. In the library building there are five study areas, offering a total of 700 
workstations, 188 of which are equipped with a computer. Special provisions have been made 
for students with disabilities, e.g. for students with dyslexia. All registered students receive an 
Erasmus Remote Network Access account. This access automatically gives students and 
employees access to the data bases and e‐books and journals of the university library.  
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Experience shows that students make only little use of the workstations in the library as they 
rather study at home or at work. Consequently, they rather consult the online catalogue and 
online databases. The library follows a long‐term policy plan regarding digital development and 
provision of scientific information. This includes the creation of a portal for each academic 
faculty, including one for iBMG and Erasmus CMDz. This portal brings together relevant 
information sources and is available via the website of the University Library. The University 
Library offers an Information Literacy portal which addresses all disciplines. It also provides 
online access to several other catalogues and databases, e.g. the local library network, the 
Dutch Central Catalogue and around 300 databases. EUR is also connected to SURF, the 
national IT support group for universities and institutes of higher vocational education. 
 

Appraisal:  
 
The panel members find it plausible that the programme management prefers to have 
meetings in off-campus locations. All of them accessibility for disabled students and provide 
state-of-the-art equipment, as these are conditions for selecting them. The university’s facilities 
on campus offer a very good study environment as well, so students who want to work there 
find good opportunities to do so. However, this rarely seems to be the case. 
 
Students have full access to the relevant literature. A vast range of publications is available in 
the library. Opening hours are in line with the students’ demand, and library workstations offer 
suitable opportunities for working on-campus. The library also organises workshops how to 
access the library’s resources. EUR also offers many books and journal articles electronically. 
The panel members recommend to incentive students to make more use of the scientific 
literature available, especially recent e-journal articles, as this might give added value to the 
scientific quality and relevance of the master theses. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.4 Facilities  
          

4.4.1* Quantity, Quality and Media and IT 
Facilities of Teaching Rooms    X       

4.4.2* Library Resources 
   X       

4.4.3 Number of Technical Equipment at 
Library Workstations for Students       X     

 
 

4.5 Additional Services  

Careers advice and placement services do not play a major role for students. If so desired, 
students receive support with regard to their career development during group meetings and 
individual appointments. The programme directors and lecturers have a large network in 
healthcare and use it to support students in the extension of their personal network.  
 
The programme management offers several opportunities for alumni to stay in contact with the 
institution and to keep up their network. They organise an annual alumni day, which is attended 
by approximately half of the (former) MHBA students and keep them involved through the 
newsletter, direct mailings, and other alumni activities. iBMG has its own alumni association 
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aBMG, of which approximately 30 % of iBMG graduates are members. After graduating, 
students are automatically registered with the association, and iBMG pays for their first year 
of membership. Regular consultations take place between the aBMG board and iBMG. The 
joint alumni policy of iBMG and Erasmus CMDz was thoroughly evaluated in 2011. The 
research confirmed the choice to bundle post‐academic education for experienced managers 
in a separate organisation. Many alumni classes also organise informal meetings once a year. 
 
Student support and coaching is provided by the programme management. EUR also offers 
general services for advice and counselling to students if desired. However, as those services 
are typically directed at young students, they are usually not relevant for the specific MHBA 
target group. 
 

Appraisal:  
 
The panel members agree that most traditional services offered to students are not useful for 
the specific target group of the programme. Individual counselling, e.g. in case of financial 
problems or too heavy workload, might normally be offered by a specialised counsellor of the 
university, but is better offered by the programme directors in this case. Career advice and 
placement services are also of minor relevance while personal coaching is a better means to 
stimulate reflection on future career options. 
 
EUR and Erasmus CMDz organise several events and produce publications in order to inform 
their alumni and keep in touch with them. However, if networking becomes more and more 
important, the panel members recommend that the institution considers further opportunities 
for its alumni to remain in contact among each other. This should especially include events for 
alumni of different cohorts and of different, though related study programmes since students 
of the same cohort usually keep up their contact network among each other. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.5 Additional Services 
          

4.5.1 Careers Advice and Placement Service 
     X     

4.5.2 Alumni Activities 
     X     

4.5.3 Individual Counselling and Welfare 
Services for students      X     

 
 

4.6 Financial planning and financing of programme (Asterisk Criterion) 

Every programme‐matriculating year has a logic and transparent finance plan. The course fee 
and break‐even point are re‐examined on an annual basis. Programme income consists 
entirely of private money from students and/or their employers. A certain programme reserve 
is built up to cover the maintenance of the programme, investment in the education of 
personnel, quality assurance and improvement, accreditation processes, and unforeseen 
events. The usual programme innovation costs are covered by the programme budget. 
 
The class‐size limit for the MHBA is 22 students a year, while the break‐even point lies at 18 
students. Before the start of the programme students and Erasmus CMDz sign a study 
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agreement. This agreement formally confirms the enrolment of the student to the MHBA and 
also describes the regulations on payment. Every student who has started the programme is 
entitled to complete it within the period stipulated for this purpose, under the terms and 
conditions set out in the education and examination regulations. 
 

Appraisal:  
 
The institution has a coherent finance plan which builds on plausible figures. The right of every 
student to finish his/her studies is clearly laid down and also guaranteed by the fact that they 
are officially inscribed at a publicly-financed state university.Financial stability is – as far as the 
panel members can see – ensured for the entire accreditation period. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.6* Financial Planning and Financing of 
Programme      X     

 
 
 

5. QUALITY ASSURANCE 

To finish with an academic degree, a study programme must be included in the EUR register. 
The decision for inclusion in the EUR register is valid for six years. The MHBA has been 
included in the EUR register since 2005. Since 2008, the additional requirement applies that 
post‐graduate master programmes are accredited by an independent external organisation 
that is recognised by the European Union. 
 
There is a system of internal quality assurance, where improvement measures are made at 
both the organisational and content level, using measurable targets and periodic evaluations. 
The internal quality assurance focuses on measuring and improving all aspects of the 
programme: strategy and objectives, curriculum design, content, admission, teaching staff, 
facilities and results. It covers all primary and support processes in the value chain: marketing 
and admission, the teaching‐learning process, assessment of learning outcomes, support 
services, curriculum development, management of human resources, and administrative 
support activities. Students, teaching staff, programme directors and alumni take part in the 
evaluation. Quality assurance is performed according to the Plan‐Do‐Check‐Act (PDCA) circle: 
The evaluation data collected is analysed and evaluated at the level of lecturers, modules and 
the programme as a whole. Based on this, the programme is changed and adapted where 
necessary and evaluated again. The programme directors are responsible for collecting and 
analysing the evaluation data and for proposing and implementing programme quality 
improvements. The Board of Directors of Erasmus CMDz holds the final responsibility for 
quality as a whole. In addition, all programme managers meet at least twice a year in order to 
question and discuss each other’s programmes and joint problems. 
 
The quality assurance procedure consists of the following steps: 
 
1. Written and verbal evaluations by students at the level of lecturers, courses, modules and 

the programme as a whole: After each meeting, the students complete an evaluation form 
with questions regarding the content, lecturers and facilities/location. Individual students 
can also provide immediate feedback during each meeting, as a programme director is 
always present. At the end of each module an ad‐hoc panel of three to four students 
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evaluates the content, cohesion, didactics, study material, assignments and workload of 
the module. The programme is evaluated with the whole group of students together with 
a programme director at the end of the third semester.  

2. Student evaluations at lecturer and module level also form input for verbal evaluation of 
the module by the teaching staff responsible for the module. They report on the basis of 
their own experiences and insights during the module, informal feedback from students 
and lecturers. 

3. Programme directors evaluate lecturers, modules and the programme based on their own 
insights, evaluation by students and module leaders and the input of alumni and the 
Advisory Board. They also use data regarding the inflow, study progress and study 
success. Improvement proposals on the programme level are made and implemented 
immediately with respect to minor improvements. Large fundamental improvements are 
discussed with the Board of Directors and the Advisory Board. The improvement actions 
are explicitly checked and followed‐up again. 

4. At least once every two years, the Advisory Board evaluates the programme and advises 
the management of Erasmus CMDz on all matters regarding the strategy and the policy 
in a general sense, and the organisation and implementation of the programmes in 
particular. 

 
The quality control of the supporting administrative processes is in the hands of the Board of 
Directors. The processes and the associated responsibilities and powers are clearly described 
and accessible to all staff. 
 
The results of the written student evaluations are communicated to the students at the end of 
the module and used as input for the verbal evaluation. Improvement proposals, as established 
at the end of each module and the end of the programme, are also communicated to the 
students. The evaluation results are documented in a report which gives an overview of the 
aims and results of the programme and main points of improvement for the coming year. The 
report is meant to be a guideline for the organisation of next year’s programme. It is also an 
important point of reference for next year’s evaluation and benchmarking purposes. 
 
Information on the programme (including programme contents, structure and examinations) 
can be found in the MHBA information brochure which can be requested from the programme 
coordinator or consulted through the website. In addition, all students receive a documentation 
file at the start of the programme which contains an overview of the programme, the 
participants, the organisation, the locations and a reading list. For further questions, students 
can contact the programme coordinator and the programme directors. All activities of Erasmus 
CMDz, which take place during a year, are documented and published in an annual report. 
 

Appraisal:  
 
Erasmus CMDz has defined quality goals and disposes of an internal quality assurance system 
which is clearly described and contains roles for relevant internal functions and external 
stakeholders. The quality assurance and development mechanisms of the programme itself 
are less formal as groups are small and teachers, students and staff work closely together 
during the two years. The panel members found evidence that the programme management 
reacts very quickly on proposals for quality improvement. Students have ample opportunities 
for informal feedback during the study sessions and in between. 
 
However, the panel members recommend that the evaluation of the students’ workload is done 
more in-depth. At the moment, workload is systematically assessed through structured 
sessions with focus groups which follow a clear guideline. The panel members do not think 
that the students have serious problems to find the necessary time for studying but there is no 
doubt that the programme is quite demanding and time-consuming. They stress that workload 
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evaluation is not only about calculating hours but might offer the programme management the 
opportunity to find out more about the time patterns of learning and the students’ preferences. 
This might lead to an optimisation of the students’ work-life-learn balance, which is 
undoubtedly an important element of quality. 
 
The panel members find the information provided by the institution to be suitable and 
informative for prospective students and easily accessible. There is a good documentation of 
activities of the study year. 
 

Quality Ratings Exceptional  
Exceeds 
quality 

requirements 

Meets quality 
requirements 

Does not 
meet quality 
requirements 

not relevant 

5. QUALITY ASSURANCE           

5.1* Quality Assurance and Development of 
the HEI and collaboration between the 
HEI management and Faculty/ 
Departments as well as programme 
management in the programme 
development 

     X     

5.2* Quality Assurance and Development of 
Programme Content, Processes and 
Outcomes 

     X     

5.3 Instruments for Quality Assurance 
          

5.3.1* Evaluation by Students 
     X     

5.3.2 Quality Assurance by Teaching Staff 
     X     

5.3.3 External Evaluation by Alumni, 
Employers and third Parties      X     

5.4 Programme Documentation 
          

5.4.1 Programme Description 
     X     

5.4.2 Documentation of Activities during 
Academic Year      X     
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  Quality Profile          

 

  
 

              

  Institution: Erasmus University Rotterdam (Netherlands)       

  Master programme: Master of Health Business Administration       

              
       

    

Quality Ratings Exceptional  
Exceeds quality 

requirements 
Meets quality 
requirements 

Does not meet 
quality 

requirements 
not relevant 

1. STRATEGY AND OBJECTIVES           

1.1* Logic and Transparency of Programme 
Objectives   X        

1.2 Positioning of Programme 
          

1.2.1 Positioning of the Programme on 
Education Market     X      

1.2.2 Positioning of the Programme on Job 
Market (Employability of Graduates)   X        

1.2.3 Positioning within HEI's overall Strategy 
  X        

1.3* International Dimension of the 
Programme     X      

1.4 Gender equality and equality of 
opportunity     X      

2. ADMISSION (REQUIREMENTS AND 
PROCEDURE) 

          

2.1* Admission Requirements 
  X        

2.2 Selection Procedure (if available) 
    X      

2.3 Professional Experience (* for Master 
Programmes of the "further Education" 
Type) 

  X        

2.4* Ensuring Foreign Language 
Competence     X      

2.5* Transparency of Admission Procedure  
    X      

2.6* Transparency of Admission Decision  
    X      
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Quality Ratings Exceptional  
Exceeds quality 

requirements 
Meets quality 
requirements 

Does not meet 
quality 

requirements 
not relevant 

3. PROGRAMME DESIGN           

3.1 Structure           

3.1.1 Structure of the Programme (Core 
Subjects / or Specialisations 
(Compulsory Electives) / optional 
Electives/ practical Components)  

    X      

3.1.2* Application of the "European Credit 
Transfer and Accumulation System 
(ECTS)" and the Modularisation  

    X      

3.1.3* Study and Examination Regulations  
      Condition    

3.1.4* Student workload 
    X      

3.2 Content 
          

3.2.1* Logic and conceptual Coherence of 
Programme / Curriculum   X        

3.2.2* Rationale for the Qualification Title 
    X      

3.2.3* Reasons given for programme 
description     X      

3.2.4* Integration of Theory and Practice 
  X        

3.2.5 Interdisciplinarity 
    X      

3.2.6* Methodological Competence and 
Academic Work      X      

3.2.7* 

Performance in Examinations and Thesis 
    X      

3.3 Internationality 
          

3.3.1* International and intercultural aspects 
    X      

3.3.2 Internationality of Student Community 
        X  

3.3.3 Internationality of Teaching Community 
    X      

3.3.4 Foreign language content 
    X      

3.4 Additional Acquisition of Knowledge and 
Skills           

3.4.1* Acquisition of application and / or 
research-oriented skills (only for Master 
programmes)  

    X      

3.4.2* Generic Skills 
  X        

3.4.3* Communication skills and public 
speaking skills / team-work and conflict 
handling 

    X      
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Quality Ratings Exceptional  
Exceeds quality 

requirements 
Meets quality 
requirements 

Does not meet 
quality 

requirements 
not relevant 

3.5 Teaching Methodology 
          

3.5.1* Logic and Transparency of Teaching and 
Learning Methodology     X      

3.5.2 Accompanying course materials 
    X      

3.5.3 Guest Lecturers 
  X        

3.5.4 Student Assistants involved in Teaching 
        X  

3.6* Skills for Employment / Employability  
  X        

4. ACADEMIC ENVIRONMENT AND 
FRAMEWORK CONDITIONS 

          

4.1 Teaching Staff 
          

4.1.1* Structure and Number of Teaching Staff 
in Relation to Curricular Requirements     X      

4.1.2* Teaching Staff's Academic Qualifications 
  X        

4.1.3* Teaching Staff's Pedagogical / Teaching 
Qualifications     X      

4.1.4 Practical Business Experience of the 
Teaching Staff     X      

4.1.5* Internal Cooperation 
    X      

4.1.6* Provision of Student Support / Coaching 
by Teaching Staff X          

4.2 Programme Management 
          

4.2.1 Programme Directors 
X          

4.2.2 Process Organisation and administrative 
Support for Students and Teaching Staff 

  X        

4.2.3 Advisory Body (Advisory Board) and its 
Structure and Responsibilities   X        

4.3 Cooperation and Partnerships 
          

4.3.1* Cooperation with HEIs and other 
academic institutions or networks 
(Asterisk-Criterion for cooperation 
programmes) 

    X      

4.3.2* Cooperation with enterprises and other 
organisation (Asterisk-Criterion for 
educational and vocational programmes, 
franchise programmes) 

  X        
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Quality Ratings Exceptional  
Exceeds quality 

requirements 
Meets quality 
requirements 

Does not meet 
quality 

requirements 
not relevant 

4.4 Facilities  
          

4.4.1* Quantity, Quality and Media and IT 
Facilities of Teaching Rooms   X        

4.4.2* Library Resources 
  X        

4.4.3 Number of Technical Equipment at 
Library Workstations for Students      X      

4.5 Additional Services 
          

4.5.1 Careers Advice and Placement Service 
    X      

4.5.2 Alumni Activities 
    X      

4.5.3 Individual Counselling and Welfare 
Services for students     X      

4.6* Financial Planning and Financing of 
Programme     X      

5. QUALITY ASSURANCE           

5.1* Quality Assurance and Development of 
the HEI and collaboration between the 
HEI management and 
Faculty/Departments as well as 
programme management in the 
programme development 

    X      

5.2* Quality Assurance and Development of 
Programme Content, Processes and 
Outcomes 

    X      

5.3 Instruments for Quality Assurance 
          

5.3.1* Evaluation by Students 
    X      

5.3.2 Quality Assurance by Teaching Staff 
    X      

5.3.3 External Evaluation by Alumni, 
Employers and third Parties     X      

5.4 Programme Documentation 
          

5.4.1 Programme Description 
    X      

5.4.2 Documentation of Activities during 
Academic Year     X      

 
 


